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Abstract 
Interrogation in Teacher-Student Interaction in Bahasa Indonesia Learning at Elementary School. This 
study aimed to describe the form, function, and questioning strategies teachers in teacher-student interrogation in 
Bahasa Indonesia learning in elementary school. Data sourced from four teacher of elementary school, SDN 
Tamangapa and SD Inpres Tamangapa. Data were obtained by (1) recording, (2) documentation, (3) field notes, (4) 
interview. The results showed that: (1) the form of questioning the teacher in the teacher-student interaction in 
Bahasa Indonesia learning in primary schools generally examined the low-level thinking skills, (2) functions of 
teacher questions are generally intended to check student understanding, and (3) teachers utilize a variety of 
strategies in addressing student answers correctly and the apparent hesitation. Some disadvantages are indicated 
teachers in providing interrogation. 
 
Keywords: interaction of learning, interrogation, the teacher’s questioning 
                                                 
* Akmal Hamsa, Fakultas Bahasa dan Sastra Universitas Negeri Makassar Jalan Mallengkeri, Kampus 
Parangtambung UNM, Makassar 
E-mail: akmalhamsa.unm@gmail.com 
 
** Sultan, Fakultas Bahasa dan Sastra Universitas Negeri Makassar Jalan Mallengkeri, Kampus Parangtambung 
UNM, Makassar 
  
250  Interrogation in Teacher-Student Interaction In Bahasa Indonesia Learning at Elementary School. 
 
Introduction 
A good communication between teachers and students is one of the determinants of successful 
learning. By using interactive communication, teachers and students can interact and exchange 
information to achieve learning objectives. Conversely, a poor communication between the two parties 
can lead to failure of learning. 
Interrogation is one of the medium used to communicate with each other in the learning 
interaction. Interrogation by using the right questions can improve the quality of teacher-student 
interaction. The results Widodo (2006a) concluded that the impetus provided by the teacher to the 
students to ask questions can improve the quality and quantity of students’ question. These questions 
arise in the interaction with interrogation learning between teachers and students, students and students, 
or students with others that were presented as a learning resource. 
A number of studies conducted by Rosenshine and Furst were quoted as saying by Muijs and 
Reynolds (2008:66) showed that the use of variety of questions is an important factor in learning. 
Research conducted in the span of time shows that through the questions, teachers can create interactive 
learning. 
Contextual approach that characterizes the world of education today asked placing elements 
(questioning) as one of the main components in the learning. According Nurhadi (2003: 46), this 
activity is useful to explore the information asked, checking understanding, solve problems, generate 
responses, fulfill curiosities, check out what is already known, focus attention, provoke further 
questions, and refresh students' knowledge. 
The use of questions in learning activities can improve self-esteem (Muijs and Reynolds, 
2008:67). According Muijs and Reynolds, students are able to answer questions properly would 
generate confidence. Students are able to master and understand learning. The resulting effect is a more 
motivated student learning, including learning to follow next. 
Many benefits can be obtained through the questionnaire showed that the questioning is an 
essential component in learning. However, the use of questions requiring skill and strategy of the 
teacher can create interactive classroom. Teachers are required to have adequate skills interrogate, 
interrogate and momentum strategies such as the right to ask questions. 
The results Widodo (2009) demonstrated that the ability of prospective students of primary 
school teachers in asking productive questions still relatively low. Through these studies, it was found 
that most students have not been able to ask the question well. This is a problem because of the use of 
productive questions needed to maximize learning outcomes. In addition, elementary school teachers 
are required to be able to facilitate learning through inquiry. 
Teacher competence in selecting, using, and asking the questions is critical achievement of 
learning objectives. The results Nalole (2010) on teachers' questioning skills in learning in primary 
schools showed that in conducting interrogations, the teacher guiding the student has not been done, no 
tracking, and the question has not spread. From these studies, it appears that teachers have used question 
in learning interactions, but how to ask questions and form teacher still has a number of disadvantages. 
In addition to teachers, students are also required to ask a question in learning interactions. The 
questions raised by students can be used to enhance understanding of the material. For teachers, student 
questions can be used as a measure of students' understanding of the material or activity is presented. 
However, in asking students also sometimes has a number of constraints. Widodo (2009: 6) found that 
feelings of doubt, shame, and fear of a problem student to ask questions. 
In learning Indonesian, it is emphasis on developing communication skills of students. Skills to 
communicate effectively and efficiently can be started from an interactive classroom interaction through 
the use of questions. The questions that the teacher makes in the interaction in order to increase the 
effectiveness of teaching and learning outcomes and encourage student communication skills. These 
objectives can be achieved through the precision of the teacher in conducting interrogations, 
questioning strategies, and types of questions asked. 
Research on the analysis of the questionnaire was done by Maryati (2008) which examines the 
use of questions in the Student Worksheet (LKS) in secondary schools in teaching Biology and Tika 
(2011) which examines the question of laboratory operations. In contrast to the two studies that take a 
background in high school, the study was conducted at the primary school level and on different 
subjects. 
This study aims to analyze the models proposed interrogation of teachers in the learning 
interaction Indonesian at primary school. This research was conducted to map the skills to interrogate 
and classify the type of questions asked of teachers. The results can be used as the basis for the 
development of teachers' pedagogic competence. 
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METHOD 
This study includes the type of qualitative research. The study was conducted to provide a 
detailed description of the symptom or phenomenon under study. The data in this study is forms, 
strategies, and functions of questions that used by teachers and students in the learning interaction. The 
data is in the form of oral and written in learning interactions. 
The main data source of this research is the speech teacher and student learning in interaction. 
Supporting data sources are written documents that empowered teachers in the learning process. Data 
sourced from the interaction of speech teachers teaching four classes V and VI Tamangapa presidential 
primary and SDN Tamangapa, District Mangala, Makassar. 
Data collection conducted by (1) recording, (2) documentation, (3) field notes, (4) interview. 
The data was collected through tools such recording handy cam Sony DCR-HC85E. 
Checking the validity of data is done through (1) persistence of observations, (2) extension of 
the observation, (3) the examination and discussion of peers, and (4) triangulation (Alwasilah, 2003: 
151; Moleong, 1990: 175-183, and Iskandar, 2008: 229-232). 
Data analysis was conducted by Miles and Huberman Flow Model consists of: (1) data 
reduction, (2) the presentation of data, (3) drawing conclusions and verification (Miles & Huberman, 
1992). Stage of data reduction is done by eliminating irrelevant data and selecting the required data. The 
results of field data were selected and grouped according to the focus of the research problem. 
Stage presentation done in a matrix of categories embodied in the form of descriptions and 
tables. Data are presented with a simple statistical analysis of the percentage of the fitted shape with a 
narrative to provide a comprehensive explanation. 
 
 
RESULTS 
Being Interrogation Teachers 
Interrogation Classification Based on Knowledge Dimension Bloom 
Bloom's taxonomy of learning objectives that have been revised Anderson and Krathwohl 
(Anderson and Krathwohl, 2010) is divided into two, namely the dimensions of knowledge and 
cognitive process dimensions. Dimensions of knowledge are divided into four categories, namely 
factual knowledge, conceptual knowledge, procedural knowledge and metacognitive knowledge. Being 
interrogated by the dimensions of teacher knowledge of Bloom are shown in Table 1 below. 
 
 
Table 1. Teacher Interview Form Based Dimension Knowledge of Bloom 
Knowledge Dimension Frequency Percent 
Factual 75 77.32 
Conceptual 20 20.62 
Procedural 2 2.06 
Metacognitive 0 0.00 
 
 
Based on Table 1, it appears that the teacher asked three of the four dimensions of knowledge 
Bloom. Teachers do not provide for the interrogation of metacognitive knowledge. Factual knowledge 
is knowledge that most high-dimensional intensity interrogation realized teacher. Once the factual 
knowledge, other interrogation types are realized teachers are conceptual and procedural knowledge. 
However, these two dimensions of knowledge have a much smaller light intensity compared with the 
factual knowledge. She even tidan give any interrogation for metacognitive knowledge dimension. 
Interrogation Classification Based on Bloom's Cognitive Dimension Process 
Bloom's cognitive process dimension is divided into six levels, namely remembering, 
understanding, applying, analyzing, evaluating, and creating. Data from teacher questioning by Bloom 
cognitive process dimensions are shown in Table 2 below. 
 
 
Table 2. Teacher Interview Form Based Bloom’s Dimension Cognitive Process 
Cognitive Process Frequency Percent 
Giving 77 79.38 
Understanding 13 13.40 
Applying 2 2.06 
Analyzing 5 5.15 
Evaluating 0 0.00 
Creating 0 0.00 
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Based on Table 2, it appears that the teacher gave interrogation on four of the six dimensions 
of cognitive processes Bloom. Teachers provide the highest interrogation cognitive processes given, 
followed by cognitive processes to understand, analyze, and apply. Teachers do not give interrogation 
on cognitive processes to evaluate and create. Teachers’ questioning is dominant low-level cognitive 
processes (low-order of thinking). Instead, it is limited to providing interrogation of high-level cognitive 
processes (high order of thinking). 
Broad-Based Classification narrowness Interrogation Target 
Based on wide-narrow objectives, questions are classified into two types, namely the closed 
questions and open questions. Closed questions are questions that refer to the category of a single 
answer (convergent). Open-ended questions are questions that enable the emergence of classification 
varied answers. Being interrogated by extensive teacher-narrow target is shown in Table 3 below. 
 
 
Table 3. Form Teachers under Interrogation The narrowness of the broad-Target 
The narrowness of the Target Area Classification Frequency Percent 
Closed questions 82 84.54 
Open Question 15 15.46 
 
 
Based on Table 3, it appears that the teachers are very dominant in providing interrogation 
through a closed question. A total of 84.54 percent of closed questions are given, the remaining 15.46 
percent is an open question. Through Table 4.3 it can be concluded that the questions asked of teachers 
generally require a uniform answer. 
Products or Question Classification Process Interrogation 
Based on the nature of the response, the interrogation can realize through the process of 
product questions and inquiries. Answer questions raised products that are sure to involve low-level 
thought processes, whereas the question requires generic skills, such as problem-solving skills by 
involving higher-order thinking skills. Being interrogated by teachers or product inquiry process 
questions is shown in Table 4 below. 
 
 
Table 4. Form Product or Process Interrogation 
Classification Interrogation Frequency Percentage 
Products 81 83.51 
Process 16 16.49 
 
 
Based on Table 4, it appears that the teachers are very dominant in providing interrogation 
through product questions. A total of 83.51 percent of a given product questions, process questions 
remaining 16.49 percent. Through Table 4.4 it can be concluded that the questions asked of teachers 
generally involve only low-level thought processes of students. 
Interrogation Under That Classification 
Based on the intention, interrogation teachers can be classified into: a question request, 
rhetorical questions, direct questions, and explore the question. Being interrogated by means teachers 
are shown in Table 5 below. 
 
 
Table 5. Form Teacher under Interrogation point 
The purpose Interrogation Frequency Percentage 
Demand 17 17.53 
Rhetorically 21 21.65 
Directing 38 39.18 
Digging 21 21.65 
 
 
Based on Table 5, it appears that teachers conduct interrogations with the intention of digging 
student understanding. Question digging is a form of questions put to enhance student understanding by 
providing follow-up questions. Rhetorical questions and direct questions ranked second. Based on the 
intention, the most lacking is the question demands. The types of questions asked students aiming 
requests to perform certain activities. 
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Interrogation Function Teachers 
Interrogation of teachers to students has a variety of functions. Interrogations were submitted 
by teachers serves to clarify the processes, procedures, and learning materials. Based on the impact, the 
teacher interrogation functions are categorized into: direct understanding, learning readiness checks, 
increase participation, focus, comprehension checks, and to lead the process of thinking. The function 
of the teacher interrogation is shown in Table 6 below. 
 
 
Table 6. Function Interrogation Teacher Learning in Interaction 
Cognitive Process Frequency Percentage 
Directing understanding 11 11.34 
Checking readiness to learn 15 15.46 
Increasing the participation of 10 10.31 
Focusing 10 10.31 
Check for understanding 44 45.36 
Guide the process of thinking 7 7.22 
 
 
Based on Table 6, it appears that teachers utilize questioning to various functions in the 
interaction of learning Indonesian in elementary school. Checking function of understanding has the 
highest usage frequency. The function of directing, checking readiness to learn, increase participation, 
and focusing used equally. Interrogation function guides the thinking process of students is the lowest 
function utilized teacher. 
 
Interrogation Strategy of Teacher 
Teacher questioning strategies in learning Indonesian in primary school consists of two 
categories, namely teacher strategies in dealing with the correct answers and strategies for teachers to 
handle the answer is wrong. In addition, this study also found a false teacher questioning strategies. 
The strategies used by teachers in dealing with the correct answer in the teacher-student 
interaction in primary schools comprising: granting any further queries, reinforcement, repeat the 
correct answer, and review student answers. Teachers utilized strategies to deal with students who are 
less correct answer consists of two, namely: providing guidance (prompting) and feedback. Strategies 
teachers are wrong/less precise in providing interrogation, including: answering his own question, 
formulation, and asked the name of the student, not direct disciple erroneous response, and scold 
students who give false responses. 
 
 
DISCUSSION 
The results showed that the dominant dimension of factual knowledge (77.32%) asked teachers 
in teacher-student interaction in learning Indonesian Language in Elementary School. Dominant 
question examined the factual knowledge indicates that the teacher directs students just remember facts. 
In fact, the only factual knowledge is the basic elements that must be learned by the students to solve 
problems in the areas studied (Anderson and Krathwohl, 2010). Starting from the view of Anderson and 
Krathwohl, an ideal learning does not just stop on the ability to remember and find the facts, but the 
factual knowledge should be the basis in developing the dimensions of knowledge, namely knowledge 
of conceptual, procedural, and metacognitive. Low-level questions should only be used as a basis for 
developing high-level questions, improve attention, or foster student enjoyment. 
From the dimensions of cognitive processes, the results showed that the teachers really 
prioritize providing questions that are at the level of recall (79.38%). Cognitive processes to remember, 
understand, and apply the dimensions grouped in low-level cognitive processes (low order of thinking). 
The questions asked of teachers in all three cognitive processes such as accumulation reaches 94.85%. 
Thus, learning Indonesian in primary schools can be summed up more to dwell on the fact that 
developing low-level thought processes. Only 5.15% questions were developed to analyze cognitive 
processes. Not one (0.00%) questions the teacher to evaluate the level and create. 
The dominance of teacher questions that are at the level of low-level cognitive processes may 
have implications for students in the long run. These questions are less developed reasoning power and 
students' thinking processes. In effect, students will lose the power of creativity and the power of reason 
in the face of problems involving the process of analyzing, evaluating, or creating (high order of 
thinking). Learning practices that emphasize mastery of facts involving thought process is a low-level 
instructional practice that has taken place in the past. Two international assessments on students' 
learning achievement in Indonesia, the Progress in International Reading Literacy Study (2012) and the 
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Programme for International Student Assessment (2010) which showed that the average score of the 
acquisition of Indonesian students are below the average OECD country (Organization for Economic 
Development). At the second assessment, the difficulty of solving the problem that involves the ability 
to analyze, evaluate, and create (high order of thinking). 
From the wide-narrow objectives, questions asked teachers predominantly closed questions. 
Closed questions require a single response from the students, as opposed to open-ended questions that 
provide an opportunity for students to think Multi-perspective. According Widodo (2006b) dominance 
of the teacher asking questions that require short answers, for sure, and is rote indicate that the ability to 
ask the teacher needs to be improved. Teachers should be trained to develop questions that develop 
students' analytical and reasoning power in the form of open-ended questions. Open-ended questions 
provide possible answers are so diverse that encourages creative thinking of students. 
The dominance of closed questions lead students does not have the freedom to express ideas 
and thoughts creatively. This is in line with the opinion Muijs and Reynolds (2008) argued that learning 
a predominantly closed question about the cognitive challenges to students. In other words, the 
effectiveness of teachers are teacher who design and deliver a lot more open-ended questions to 
students. 
Based on the nature of the answers, the questions asked teachers questions categorized into 
product and process questions. Answer product questions arose in the form of factual knowledge and its 
certainty, while the question raises a variety of responses by first requires students to use the thinking 
process. The results showed that the dominant product questions the teacher than the question. 
Dominant product questions cause students not to use cognitive science to learn to solve problems 
(problem solving). Learning that directs students to solve problems require more complex thinking level 
by combining some thinking skills, such as analysis and evaluation. Muijs and Reynolds (2008) 
suggested that effective teachers use more questions than the questions the product. 
Based on the intent of questions asked, the questions posed questions aimed predominantly 
teacher directed. Instead, the question aims to explore students' understanding is more limited. This is 
due to goal-oriented teacher asked a question on extracting facts or knowledge. Teacher directs students 
to find specific information, not developing thought processes. Finally, in the process of learning the 
questions posed teacher directs students to give definite information that has been thought out by the 
teacher. 
Based on the five classification models questions that have been described, it can be concluded 
that teachers' questioning skills in teacher-student interaction in learning Indonesian in primary schools 
is low. Questions raised more leads students to use low-level thought processes. In addition, the number 
of questions in the learning activities is also relatively low. 
From the observations and interviews, it is known that the plan question the ability of teachers 
to provide due to the following. First, teachers do not regard the use of questions as good learning 
techniques to increase student participation. Second, teachers develop more oriented learning with 
students master the learning materials than developing reasoning power and the capacity to think. Third, 
by making teachers teaching textbooks as the main source of learning, filled with learning more about 
the exercises that exist in the text book. The order of learning is done in accordance with textbooks. 
Fourth, teachers do not have teaching preparation in the form of an implementation plan that 
accommodates the provision of learning the questions to the students. Fifth, teacher-developed learning 
strategies more dominated assignment. The main learning activity is to discuss homework and work on 
the problems in textbooks and then continued the discussion. 
Interrogation teachers have diverse functions, which directs the understanding, learning 
readiness checks, increase participation, focus, comprehension checks, and to lead the process of 
thinking. Check function is a function of understanding the most dominant teachers. This happens 
because the questions asked teachers more oriented to test student understanding. Given question aims 
to measure the ability of students to understand the concepts or facts presented teachers. 
Teachers use a variety of strategies in asking questions, both in dealing with the correct answer 
as well as in dealing with students who hesitate. In dealing with the correct answer, the teacher uses 
advanced queries, reinforcement, repeat the correct answer, and review student answers. In dealing with 
the wrong answer, the teacher uses prompting¸ feedback. The use of both strategies indicates that 
teachers have adequate questioning skills. 
Some disadvantages teachers in providing the questions found, namely answer his own 
question without adequate wait time, using the formulation, and asked the name of the student, not 
directing student gives a wrong response, and the disciples rebuked the wrong response. This weakness 
is the pedagogical aspects that must obtain development. 
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CONCLUSION 
Shape interrogation teachers in teacher-student interaction in learning Indonesian in primary 
schools generally examined the low-level thinking skills. Teacher questions of factual 
knowledge/products are dominated. Teachers are lacking in providing questions that involving the high 
level thinking skills of students. The function of the teacher questions aimed at checking students' 
understanding. This happens because the questions asked teachers more oriented to test student 
understanding. Given question aims to measure the ability of students to understand the concepts or 
facts presented teachers. 
Teachers utilize a variety of strategies to address the student answers correctly and the apparent 
hesitation. Some disadvantages teachers in providing the questions found, namely answer his own 
question without adequate wait time, using the formulation, and asked the name of the student, not 
directing student gives a wrong response, and the disciples rebuked the wrong response. 
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